e Ct Early Childhood D S #‘&The Center for IDEA
Technical Assistance Center a Early Childhood Data Systems

Aligning a Child’s Functional Skills with the
Breadth of the Three Child Outcomes

Naomi Younggren, Lauren Barton, Robin Rooney, and Faith Scheibe
Updated August 16, 2022

This content appears online at https://ectacenter.org/eco/pages/cos-align.asp
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Understanding the Breadth of the Three Child Outcomes

Functional Skills

Each of the three child outcomes encompasses an array of functional skills involved in a child’s
participation in day-to-day routines. Functional skills are those skills a young child uses to complete
tasks and participate in everyday life. To understand a child’s level of functioning, the team must know
the child’s intent and purpose when using a skill. Functionality is not inherent to a skill itself, but can be
found in a child’'s meaningful use of that skill.

For example, the ability to stand on one foot is an isolated, discrete skill. Determining function is a
process of asking why—Why is the child standing on one foot? Is it to put on a pair of pants, to play
hopscotch with friends, or so that a caregiver can dry the other foot off after bath time?

See also: Understanding Functional Skills: Background for the COS Process

Skill Bundles

Functional skills can be aligned to the three child outcomes. The Breadth of the Three Child Outcomes
includes six bundles of functional skills associated with each of the three outcomes. The bundles help
teams gather information about a child’s functional skills, and align them with an outcome. The bundles
are not finite lists. A consistent and thorough understanding of the Breadth of the Three Child
Outcomes is necessary for teams to determine high-quality COS ratings.

KEY TAKEAWAY: The Breadth of the Three Child Outcomes includes six skill bundles
for each outcome that describe the breadth of the outcome’s functional skills.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes
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BREADTH OF THE

THREE CHILD OUTCOMES
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The three child outcomes, measured by early intervention and early childhood special education systems, encompass functional skills and behaviors that are meaningful
for a child’s participation in everyday routines. They cut across developmental domains to represent the integrated nature of how children develop, learn, and thrive. The
breadth of these outcomes provides a framework for describing and consistently measuring children’s functional skills and behaviors across settings and situations.

1)

Relating with Caregivers
Demonstrate regulation and attachment,
respond/initiate/sustain interactions,
acknowledge comings and goings...

Attending to Other People “E
in a Variety of Settings =

Express awareness/caution, respond to/offer
greetings, respond to own/others’ names...

1S\

c . 7
Interacting with Peers
Convey awareness, respond/initiate/ sustain
interactions, share/cope/resolve conflicts,
play near and with peers...

o)

LI

Showing Interest in Learning L
Persist, show eagerness and awareness,
imitate/repeat actions, explore environment...

Using Problem Solving
Figure things out, use trial and error,
remember steps/actions and execute
them with intention, experiment with
new/known actions...

Engaging in Purposeful Play .g.*
Show early awareness and exploration, "=
use objects according to function, play by

building, pretending, organizing and

expanding play scenarios and roles...

Moving Around & Manipulating [ £ )
Things to Meet Needs | |

Move with increasing control and purpose (e.g.,
reach, roll, crawl, walk, run, climb) to navigate the
environment - with accommodations as needed,
manipulate objects/tools (e.g., crayons, scissors,
switches, fragile items) with increasing control...

n'—
~

Eating & Drinking with
Increasing Independence
Suck/swallow, chew, bite, finger feed, use
utensils, hold bottle, drink from cup, show
growing independence with amount/type of
food eaten, access food and feed self....

Dressing & Undressing with

Increasing Independence
Assist with dressing, take off/put on shoes
and clothes, undo/do fasteners...

t,\
€ W Participating in Social Games &
® Communicating with Others
Respond to/initiate/sustain games and back-and-
forth communication, demonstrate joint attention,
engage in mutual activity, follow rules of games...

Outcome 1:
Positive
Social-

Emotional
Skills

(including social relationships)

Following Social Norms & Adapting
to Change in Routines

Transition between activities, respond to
new/familiar settings/interactions, behave in ways
that allow participation, follow routines and rules...

@ Expressing Own Emotions &

Responding to Emotions of Others
Show pride/excitement/frustration, manage own
emotions, display affection, and comfort others...

| 4
m Understanding Pre-Academics & Literacy
m‘ Notice differences or associations among things,
demonstrate matching/sorting/labeling by
size/color/shape/numbers/function, interact with books
and pictures, practice early writing and reading...

Outcome 2:
Acquisition
and Use of

Knowledge
and Skills

@DAcquiring Language to Communicate

Learn and use sounds, words, and sentences with
increasing complexity including sign language and
augmentative and alternative communication (AAC)...

Understanding Questions Asked &
Directions Given
Respond to gestures/verbal requests, understand

meaning of increasingly complex words/questions/
directions, know and state details about self (e.g.,
name, age)...

I- Diapering/Toileting & Washing
with Increasing Independence
Lift legs for diaper change, sit on potty, wash

hands, brush teeth, help with bathing...

Outcome 3:
Use of
Appropriate
Behaviors to
Meet Needs

Communicating Needs

Indicate hunger/need for sleep/diaper change,
express discomfort/hurt, request or

reject food, express choice/preferences...

Showing Safety Awareness
Avoid dangers (e.g., putting things in mouth, touching
hot stove), follow safety rules across settings and

situations...
Note: This awareness is less evident in very young children
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TRES RESULTADOS PARA EL NINO 5

Version accesible del contenido disponible en: https://ectacenter.org/eco/pages/childoutcomes.asp

Los tres resultados esperados para el nifio, que son valorados por los sistemas de intervencion temprana y de educacion especial para la primera infancia, cubren las destrezas y los comportamientos
funcionales méas importantes para la participacion del nifio en las actividades diarias. Se evaltian distintos dominios del desarrollo del nifio con el objeto de representar de manera integral el modo en que los
nifios se desarrollan, aprenden y crecen. La amplitud de estos resultados proporciona un marco con el que se pueden identificar y cuantificar de manera coherente las destrezas y los comportamientos
funcionales de los nifios en los distintos entornos y situaciones.

_ PA 8 ¥ Participa en juegos sociales y
Se relacionacon las 02 #® se comunica con otras personas
personas que le cuidan Responde / inicia/ participa en juegos y demuestra reciprocidad en

las conversaciones, presta atencion conjunta, se concentra en

Demuestra independencia y apego, responde /
actividades mutuas, sigue las reglas de los juegos...

inicia / contindia las interacciones, se da cuenta .
de las personas que vienen y van... ReSU Itad O l

Presta atencion a otras Destrezas
actividades cotidianas

personas en distintos i : ;
entornos y situaciones i socioemocionales
Puede pasar de una actividad a otra sin problemas, responde a

Demuestra ser reflexivo / tener precaucion, inicia / R ! ’ " ‘ -
responde a saludos, reacciona cuando oye su nombre / p 0 S I t I V aS interacciones y entomos nuevos / familiares, su comportamiento facilita la
participacion de otros, respeta los hébitos cotidianos y las reglas...

Sigue las normas sociales y se
adapta a los cambios en las

los nombres de otras personas... (Incluidas las relaciones sociales)
Interactla con otros nin os Expresasus emociones y es receptivo
de su misma edad S5, alas emociones de los demas pemuestra

Demuestra que es consciente, responde / inicia /
continla interacciones, comparte / aborda / resuelve
conflictos, juega con nifios de su misma edad y en su
presencia...

Demuestra interés en aprender /%

Es persistente, demuestra entusiasmo y b
sensibilidad, emula / repite comportamientos,
explora su entorno...

Pone en practica sus facultades
pararesolver problemas E:_:'

Descubre la forma de hacer las cosas, aprende
mediante ensayo y error, recuerda los pasos / lo que
hizo y lo lleva a cabo intencionadamente,
experimenta con pasos nuevos / comprobados...

Participa en juegos deliberados
Demuestra conciencia precoz y se interesa en
explorar, usa los objetos segin su funcion, juega
a construir y organizar y juegos simbdlicos, y
expande los escenarios y los roles de juego...

Es capaz de mover y manipular
objetos parasatisfacer sus necesidades

Tiene cada vez més control y autodireccién en sus movimientos (p.
€j.: alcanzar objetos, rodar, gatear, caminar, correr, trepar) para
explorar el entorno, con las adaptaciones necesarias, manipula cada
vez con mayor control objetos y herramientas (p. €j.: crayones,
tileras, interruptores, objetos fragiles)...

-
QTQI

Es cada vez mas independiente !
ﬂ

alahorade comery beber

Chupa/traga, mastica, muerde, come con los dedos, usa v

los cubiertos, sostiene el biberdn, bebe de unataza,
demuestra cada vez més independencia con la cantidad y
tipo de alimentos que come, para encontrar la comiday
comer solo...

Es cadavez mas independiente

paravestirse y desvestirse Ayuda
al vestirse, quitarse y ponerse los zapatos y la
ropa, desabrochar y abrochar botones...

orgullo / entusiasmo / frustracion, controla sus
emociones, demuestra afecto y expresa carifio hacia
los demas...

m Comprension a nivel preacadémicoy
A alfabetizacion

Reconoce las diferencias o asociaciones entre los objetos, hace
correspondencias / clasifica / ordena por tamafio / color / forma /

Resultado 2. numero / funcién, interactGa con libros y con imagenes, intenta
o escribir y leer...

. s ag
Adq uISICION y —Adquisicion del lenguaje paracomunicarse
Aprende y usa sonidos, palabras y oraciones cada vez mas

USO de complejas, incluyendo el lenguaje de signos y medios de

ConOCI m |entOS comunicacién aumentativa y alternativa (AAC, por sus
siglas del inglés)...
Entiende las preguntas que le hacen y

las instrucciones que le dan
Responde a gestos / solicitudes verbales, comprende el
significado de palabras / preguntas / instrucciones cada
vez mas complejas, conoce y comunica detalles sobre
si mismo (p. j.: nombre, edad)...

r Es cadavez mas independienteen el

cambio de pafal /ir al bafo y lavarse
Levanta las piernas para que le cambien el pafal,
se sienta en la bacinilla, se lava las manos, se

Res u Itad O 3: cepilla los dientes, ayuda cuando le bafian...
Usa conductas |

Comunicasus necesidades

ap ro p I ad aS Indica cuando tiene hambre / necesita dormir / necesita
que le cambien los pafiales, expresa molestia / dolor, pide

Seg l,J n S u S o rechaza comida, comunica sus preferencias y gustos...
necesidades

Tiene conciencia de su propia seguridad
Evita los peligros (p. €j.: ponerse cosas en la boca, tocar la
estufa cuando esta caliente), sigue las reglas de precaucion

en distintos entornos y situaciones...
Nota: Esto es menos evidente en los nifios mas pequefios.



How Developmental Domains Differ from Skill Bundles

Early childhood typically organizes children’s knowledge and skills into developmental domains. A child
integrates their skills across developmental domains to participate in the activities that make up their
everyday lives. While developmental domains are useful for some purposes, they often do not convey a
functional use of a given skill. Additionally, all developmental domains, and many curricular-based skills
inform multiple outcomes. The three child outcomes and their associated skill bundles span the
developmental domains and curricular areas to reflect the integrated nature of a child’s development
and learning.

Q Example: Associating Developmental Domain Skills Across Outcomes

Outcome 2: Acquisition and Use of Knowledge and Skills includes learning language, but the
communication developmental domain does not map to just Outcome 2. Observation of a child’s
everyday communication is likely to inform all three outcomes. To determine the outcome to which the
child’s language skills correspond best, teams must consider the functional purpose of the child’s
communication.

Communication Domain Skills Outcome
Talking with peers during play time Outcome 1: Positive Social-Emotional Skills
(including social relationships)
Learning increasingly complex Outcome 2: Acquisition and Use of Knowledge and Skills

communication skills

Communicating to express needs Outcome 3: Use of Appropriate Behaviors to Meet Needs

Similarly, although motor skills are often associated with Outcome 3: Use of Appropriate Behaviors to
Meet Needs, depending on the purpose of a child’s movement, the skill might provide information about
the child’s status on any of the three child outcomes.

Motor Skill Domain Skills Outcome

Moving to greet, approach, and engage a Outcome 1: Positive Social-Emotional Skills
peer in play (including social relationships)

Manipulating objects according to their Outcome 2: Acquisition and Use of Knowledge and Skills
function in purposeful pretend play

Moving around to accomplish routine Outcome 3: Use of Appropriate Behaviors to Meet Needs
tasks such as dressing and eating

KEY TAKEAWAY: Developmental domains and curricular areas contain functional skills
that can be associated with any of the three child outcomes.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes 6



Using Skill Bundies to Inform Accurate COS Ratings

Accurate COS ratings require understanding the Breadth of the Three Child Outcomes. When teams
consider the full array or breadth of skills associated with each outcome and consistently align
children’s skills with the respective outcomes, they will produce more accurate COS ratings.

These ratings represent a synthesis of all that is known about a child’s functioning in each of the three
outcomes. Identifying the child’s functional skills across the breadth of each outcome provides the most
complete picture of the child’s functioning in that outcome and, therefore, the most accurate outcomes
measurement.

Q Example: Using Skill Bundles to Inform COS Ratings

The following table shows the difference between two teams’ consideration of Outcome 3 skill bundles.
Team A bases their rating (3) primarily on how children move around, manipulate things, and eat and
drink with independence. Team B bases their rating (5) on all Outcome 3 skill bundles. Team A’s lack
of consideration for all skill bundles leads to inaccuracies in ratings, and inconsistencies that impact
overall COS data quality.

(.Q Outcome 3: Use of Appropriate Behaviors to Meet Needs Team A Team B
A
Moving Around and Manipulating Things to Meet Needs YES YES

o =

Eating and Drinking with Increasing Independence YES YES

Dressing and Undressing with Increasing

= ¢

Independence e =
I- Diapering/Toileting and Washing with Increasing NO YES
Independence
!
% Communicating Needs NO YES
8 Showing Safety Awareness NO YES

KEY TAKEAWAY: Teams should consider all the skill bundles in the Breadth of the
Three Child Outcomes to align functional skills with outcomes and to determine
consistent COS ratings.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes 7



Aligning Functional Skills with the Three Child Outcomes

Step 1. Provide Detail

Is there sufficient detail that describes what the child is doing?

If not, the team will have to gather more information. If the information is too
broad or nebulous, teams will struggle to understand the child's skills.

Step 2. Convey Function

Does the detail convey the functional nature of the child’s skills?

Teams must not only gather detailed information about a child's skills, but
they must also gather detailed information about how the child uses those
skills across the settings and situations in their day-today actions and
interactions.

Step 3. Unpack into Functional Skills

Does the observation of the child’s functioning include multiple
skills? Do the skills require unpacking to align with an outcome?

Observations and conversations with caregivers often provide information
about multiple skills. When this occurs, teams must unpack the information
by separating them into functional skills that can be effectively aligned with
one of the three child outcomes.

Step 4. Align with an Outcome

To which skill bundle and outcome does each functional skill
align?
With detailed descriptions of a child’s functional skills, sufficiently unpacked,

teams can align those skills with the appropriate outcome and
corresponding skill bundle.

KEY RESOURCE: Each of the three child outcomes encompasses an array of functional
skills. The Breadth of the Three Child Outcomes highlights six bundles of functional skills
associated with each outcome. The bundles help teams consider the breadth of a child’'s
functioning within each outcome and align skills with an outcome to determine accurate
Child Outcomes Summary (COS) Process ratings.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes
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Step 1. Provide Detall

Is there sufficient detail that describes what the child is doing?

If not, the team will have to gather more information. If the information is too

broad or nebulous, teams will struggle to understand the child's skills.

Information gathered about a child’s skills must include rich, descriptive detail for teams to understand
what the child does and does not do. When information is too broad or nebulous, teams struggle to
understand the child’s functional use of their skills. Having detailed observation or interview notes is
essential for understanding a child’s functioning and for alignment of functional skills with outcomes.

Q Example: Providing Detail, Purpose, and Context in Observations

Outcome 2: Acquisition and Use of Knowledge and Skills includes learning language, but observation
of a child’s everyday communication is likely to inform all three outcomes. To determine the outcome to
which the child’s language skills correspond, teams must consider the functional purpose of the child’'s

communication.

Observation

Laszlo is improving his
independence.

Laszlo cleans up after snack
time.

Laszlo does not dress himself.

After washing his hands before
snack, Laszlo independently
pulls a paper towel from the
dispenser, dries his hands until
they are almost dry, and drops
the towel in the trash.

Is there sufficient detail in this observation?

Lacks detail — It is difficult to understand specific actions Laszlo
takes that show improvement in his independence, or any function
behind those actions. It is impossible to align this observation with
an outcome. The team will need to make additional observations,
ask more questions, and review assessment data.

Has context but lacks detail — Important information about the
context of the skill is provided, but “cleans up” is very vague. More
detail is needed to understand what Laszlo is doing to align those
actions with an outcome. The team must gather more details.

Lacks detail — While it can be helpful to know what a child does
not do, teams must also understand what actions the child takes at
a time when others expect the child to be dressing themselves or
performing the skills discussed.

Sufficient detail and context to understand what the child
does — In this note the skills are described in sufficient detail so
that teams can discuss what the child is doing and why, with a
shared understanding.

KEY TAKEAWAY: If the team does not have sufficient detail to understand what the
child is doing, they must gather more information.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes



Step 2.

Convey Function

Does the detail convey the functional nature of the child’s skills?

Teams must not only gather detailed information about a child's skills, but
they must also gather detailed information about how the child uses those
skills across the settings and situations in their day-to-day actions and

interactions.

When the focus is on discrete skills or skill quality, the functional nature of a child’s skills can be
overlooked. If the functional nature of the child’s skill is not evident, the team must gather more
information to understand if the skill is used functionally.

Q Example: Conveying Function in Observations

Observation

Portia uses a left-handed three-finger
grasp with her thumb pointing in an
upward position.

Portia repeated the three-digit
sequence (5, 2, 8) in order and within
15 seconds of being told the number
sequence to repeat.

During a modified hide and seek game,
Portia took turns with her peers to
select and hide three objects from the
basket and then remembered what the
items were to ask a peer to go and find
them (for example, go find the mitten,
ball and book).

Is there enough context to determine skill function?

Detail without function — There is not enough detail to
understand the context or meaningful use of the skill. The
team cannot identify the function of Portia’s three-finger
grasp. Is it to hold her pencil when writing her name
(Outcome 2), to turn the faucet on when washing her hands
(Outcome 3), or to help a friend set the timer for their turn at
the computer (Outcome 1)? Without the function of the skill,
it is difficult to align it with an outcome.

Detail without function — This observation provides clear
detail, but lacks the context in which Portia uses the skill.
Repeating random digits in sequence is an example of a
test item that assesses attention and memory, but without
meaningful context is not functional.

Detail with function — This note provides sufficient detail
to describe what Portia did (seek, hide, and remember the
three items), as well as the context (a playful game with
peers) in which she used these attention and memory skills.

KEY TAKEAWAY: If the team does not have sufficient detail to understand the function
of the skill the child is demonstrating, they must gather more information.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes
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Step 3. Unpack into Functional Skills

Does the observation of the child’s functioning include multiple

skills? Do the skills require unpacking to align with an outcome?
Observations and conversations with caregivers often provide information
about multiple skills. When this occurs, teams must unpack the information

by separating them into functional skills that can be effectively aligned with
one of the three child outcomes.

Q Example: Unpacking Detailed Observations into Functional Skills

Observation Are multiple skills observed that require unpacking?

Mari independently walks to the Unpacking is needed — This observation identifies several
bookshelf, picks up a book, initiated  functional skills. By unpacking this information, the team can
contact with her dad by bringing him  align the different functional skills with outcomes.

the book, climbs up to siton hislap o jagependently walks to the bookshelf (Outcome 3).

aﬁiﬁﬂgﬁsdfdtgikps'cmﬁ é’rf ;Zeﬂfjt o initiated contact with her dad by bringing him the book
’ (Outcome 1).

cat?”.
e points to the pictures of the cat when her dad asks
(Outcome 2).
Cyprus’s teacher shared how Cyprus Unpacking is needed — The teacher’s observation needs to
independently stood up from a be unpacked to identify the functional skills.
squatting position, walked e independently stood up from a squatting position, walked

independently over to the water
table, gave a cup to the peer playing
next to him, and responded to the
teacher’s question “Is the water
cold?” by nodding his head and
signing the sign for cold.

independently over to the water table — This describes
how he moves around to meet his need (Outcome 3).

gave a cup to the peer playing next to him — This
describes how he initiated an interaction with a peer
(Outcome 1).

e responded to the teacher’s question “Is the water cold?” by
nodding his head and signing the sign for cold — This
illustrates how he understood and responded to the
question (Outcome 2).

After washing his hands before Sufficiently unpacked to align with Outcome 3 — The note
snhack, Laszlo independently grasps  describes how the dries his hands, illustrating both the
and pulls a paper towel from the particular skill of handwashing and their function.

dispenser, dries his hands until they
are almost dry and drops the towel in
the trash.

KEY TAKEAWAY: If an observation includes multiple skills, unpack them into separate
functional skills before aligning them to outcomes.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes 11



® Step 4. Align with an Outcome

®
09.9)®
® ® align?

To which skill bundle and outcome does each functional skill

With detailed descriptions of a child’s functional skills, sufficiently unpacked,
teams can align those skills with the appropriate outcome and

corresponding skill bundle.

Q Example: Aligning Functional Skills to Outcomes

Observation

Talon communicates in two-word
sentences, but is hard to understand.
When prompted by his mom and
teacher to slow down, is speech is
easier to understand.

During diaper changes, Kailee reaches
up with both arms to bat at the mobile
hanging above her. When positioned
in the opposite direction, she will reach
up with her feet to bat at the mobile.

When her mom reads The Very
Hungry Caterpillar at bedtime,
Arowana can tell what happens next
before her mom turns the page.

Is this Is this
detailed? unpacked?
Yes Yes
Yes Yes
Yes Yes

Outcome

2

Skill Bundle

Acquiring Language
to Communicate

Moving Around and
Manipulating Things
to Meet Needs

Understanding Pre-
Academics and
Literacy

KEY TAKEAWAY: Use the skill bundles listed on Breadth of the Three Child Outcomes

to align children’s functional skills with an outcome.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes 12



Further Considerations

Authentic Assessment Notes

Teams can use authentic assessment notes to align functional skills with outcomes. The way a team
gathers and documents information about a child’s functioning can vary greatly.

O\ Example: An Authentic Assessment of Genevieve

Genevieve is 23 months old. She and her mom are playing with balls in the back yard. The team
aligned Genevieve’s actions with specific outcomes and skill bundles. However, the information they
gathered does not cover the full breadth of each outcome. By considering each outcome’s skill bundles,
the team can determine if they need to collect more information to fully address each outcome.

Authentic Assessment Observation

G. looked to the balls when asked “where’s your
ball?”.

G. got a ball when asked to “get the green ball” but
she did not get the green ball.

G. looked to something of interest, said “oh, ba”,
pointed at it, and looked at her mom.

G. said “cars” while looking toward the toy cars.

With ball in hand, G. said “ba” looking at her mom and
then gives the ball to her mom.

G. runs across the grass (no tripping or falling) to the
ball thrown by her mom.

G. looks at the large step (6 inches) but does not go
down it

G. does not follow her mom’s cue when told to “sit on
your bum.” She walks back and forth then follows her
mom’s cue to go “over there” where the step is not so
high.

G. steps down successfully, with steady balance, on a
step that is 3 inches high.

Outcome Skill Bundle

2

Understanding Questions Asked
and Directions Given

Understanding Pre-Academics
and Literacy

Relating with Caregivers
Acquiring Language to
Communicate

Participating in Social Games
and Communicating with Others

Moving Around and Manipulating
Things to Meet Needs

Showing Safety Awareness

Understanding Questions Asked
and Directions Given

Moving Around and Manipulating
Things to Meet Needs

KEY TAKEAWAY: Following the four steps can help teams align a child’s functional

skills with an outcome.
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Precursor Skills

Precursor skills underlie the development of more advanced skills that continue to be demonstrated

throughout the course of a child’s development. Some precursor skills are functional, aligning with one

of the three child outcomes.
Depending upon their function, some precursor skills align with more than one outcome (for example,

eye gaze, eye contact, or turning toward a sound). Without sufficient detail and context, some precursor

skills are too general to align with just one outcome.

Q Example: Precursor Skill Alignment

Precursor Skill Outcomes
Standing Standing is a precursor skill to walking, and aligns with Outcome 3.
Turning toward a sound Turning toward a sound is a precursor to more than one functional

behavior, including:
o turning to a peer to participate in a conversation (Outcome 1);

¢ turning to the sound of a teacher’s question about a book
(Outcome 2); and

¢ alerting to the sound of the fire alarm (Outcome 3).

KEY TAKEAWAY: Accurately aligning precursor skills requires teams to understand
how the child functionally uses the skill.

Aligning Children’s Functional Skills with the Breadth of the Three Child Outcomes
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Broad Skills

Broad skills (for example, self-concept, problem-solving, and communication) can align with each of the

three child outcomes.

Q Example: Aligning Broad Skills with the Three Child Outcomes

Broad Skills Outcomes

Sense of self or self- C
concept

Problem-solving °

Language and C
communication

Outcome 1 — Self-awareness with others, including playing with mirror
image and responding when another individual calls their name to
engage them.

Outcome 2 — Knowledge of self and distinctions from others, such as
identifying self and others in pictures or a mirror, referring to self by
name or telling first and last name, and age.

Outcome 3 — Asserting oneself, conveying personal needs and desires
to accomplish goals, making choices between possibilities, saying no or
resisting others’ attempts to feed, and asking for snacks.

Outcome 1 — Problem-solving related to interactions with others (for
example, negotiating turn-taking in a game, or resolving conflicts around
sharing toys).

Outcome 2 — Problem-solving related to academic concepts (for
example, figuring out how to put the shapes in a shape sorter, or mixing
paints to make different colors).

Outcome 3 — Problem-solving related to getting needs met (for
example, experimenting with a brush to keep paint from dripping, figuring
out how to hold and use a pair of scissors, placing and climbing onto a
chair to reach cookies).

Outcome 1 — Language used to maintain conversation in social games,
turn taking, or interactive play.

Outcome 2 — Mechanics of language (for example, vocabulary,
grammar, sentence structure, listening, or speaking).

Outcome 3 — Communicating needs, wants, and safety.

KEY TAKEAWAY: Broad skills can be aligned with more than one outcome (for
example self-concept, problem solving, or language and communication).
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Summary

The Breadth of the Three Child Outcomes includes six skill bundles for each outcome that describe
the breadth of the outcome’s functional skills.

Developmental domains and curricular areas contain functional skills that can be associated with
any of the three child outcomes.

Teams should consider all the skill bundles in the Breadth of the Three Child Outcomes to align
functional skills with outcomes and to determine consistent COS ratings.

Following these four steps can help teams align a child’s functional skills with an outcome:

1. Provide Detail — If the team does not have sufficient detail to understand what the child is
doing, they must gather more information.

2. Convey Function — If the team does not have sufficient detail to understand the function of the
skill the child is demonstrating, they must gather more information.

3. Unpack into Functional Skills — If an observation includes multiple skills, unpack them into
separate functional skills before aligning them to outcomes.

4. Align with an Outcome — Use the skill bundles listed on Breadth of the Three Child Outcomes
to align children’s functional skills with an outcome.

Accurately aligning precursor skills requires teams to understand how the child functionally uses the
skill.

Broad skills can be aligned with more than one outcome (for example self-concept, problem solving,
or language and communication).

Child Outcomes Summary Process Resources

For further information and practice opportunities, refer to the following resources:

Understanding Functional Skills: Background for the COS Process — This resource helps teams
think about measuring a child's use and integration of functional skills to participate in their
everyday routines.

Child Outcomes Practice Scenarios (COS-PS) — The COS-PS is a collection of scenarios of
children, ages 6 months to 5 years, that allow you to practice aligning information about each child
with the three child outcomes and anchoring the information by age.

Instrument Crosswalks — Crosswalks cross-reference the functional skills assessed by various
published instruments with the three child outcomes required by OSEP for Part C and Part B,
Section 619 programs to assess the degree to which these instruments measure the required
outcomes.

Topical COS Professional Development Activities — These activities focus on aspects of the COS
Process providers frequently need additional training and support (see Assessing Functional Skills).

Child Outcomes Summary (COS) Process Quick Reference Guide

Developing High-Quality, Functional IFSP Outcomes and IEP Goals Training Package — This
training package was developed collaboratively with staff from the ECTA Center and the Western
Regional Resource Center (WRRC) in response to the need expressed from state and local
providers to have specific information and resources about developing Individualized Family
Service Plan (IFSP) outcomes and Individualized Education Program (IEP) goals.
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