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Agenda

« Data Decision-Making in the Pyramid Model
* Program Tool: Benchmarks of Quality

*Behavior Incident and Inappropriate Discipline
Tracking

« Fidelity of Implementation of Pyramid Model
practices

- State use of Program Data
* Addressing Equity Issues
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Data Decision-Making

* Adata culture that understands that data may be
used in multiple ways

» Having consensus on the purpose for using
data,

» A“data system” that includes roles &
responsibilities for using data (state/district or
program/classroom)

* Multiple sources and types of reliable and valid
data

» Data summarized in user-friendly manner

» Data summaries that are matched to guiding
questions for problem solving

e IIF

Two Primary Considerations

* Are We Doing What We Should be Doing?
* Fidelity of implementation
« Across or within tiers

* Is It Making a Difference?
* Impact
» Proximal to distal outcomes

Lncem IIF




Data-Based Decision Making Cycle
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A Data-Decision Making Approach:
Some Basic Assumptions

» Outcomes are identified
« Fidelity and outcomes are measured
« Data are summarized and used to:
« Identify training needs
- Deliver professional development
» Make other programmatic changes (e.g., playground
schedule, program wide expectations)
« Problem solve around specific children or issues
« Ensure child learning and success
* Examine equity
« Data collection AND ANALYSIS is an ongoing process

p./
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Early Childhood Program-
Wide PBS Benchmarks of

Quality

Nalianal Ganiar kor

INDVAWS

8/6/2018

Data Decision Making

Implementation
Benchmarks of Quality
Teaching Pyramid Observation Tool
Coaching Log
Program
Behavior Incidents
Discipline Actions
Child
Behavior Incidents
Progress monitoring
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Organizing for an effective
problem solving conversation

Problem
AN

A key to collective problem solving is to
provide a visual context that allows
everyone to follow and contribute

N Solution
Time
Newton, J. S., Todd, A. W., Algozzine, K., Homer, R. H., & Algozzine, B. (2009). The Team
Initiated Problem Solving (TIPS) Training Manual. Educational and Community Supports,
University of Oregon, unpublished training manual.
Zneam
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What is the PWBOQv2?

*Measures program implementation of critical
Pyramid Model elements

Leadership Team data source
*Revised during Pyramid Equity Project
»Materials

« Excel spreadsheet
« Available on www.challengingbehavior.org
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Implementation Supports
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« Training
*PW Benchmarks of Quality
Leadership Team Manual
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PW BOQ Critical Elements

*Leadership Team

« Staff Buy-In

*Family engagement
*Program-wide expectations
 Professional development

*Procedures for responding to challenging
behavior

*Monitoring implementation and outcomes

L

y/7 S

PW BOQ Critical Elements —
Leadership Team

« Responsible for guiding implementation of PM
« Develop and monitor an action plan
* Assess ongoing communication with staff and
families
* Review and analyze data
« Identify professional development needs and plan
activities
« Meet regularly
« Broad representation on leadership team

p/
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PW BOQ Critical Elements

« Staff Buy-In
« Initial poll
+ Ongoing communication and input

« Family engagement — Crucial
* Planning,
« Decision-making,
« System for ongoing communication

L
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PW BOQ Critical Elements

» Program-wide expectations —
« Developed collaboratively with staff and families
 Posted and taught
« Procedure for acknowledging children

« Professional development
» Pyramid Model practices
« Culturally responsive practices,
* Behavior support

p/
Zncem IIF




PW BOQ Critical Elements

*Procedures for responding to challenging
behavior
« Are there procedures and a process?
* Are there trained staff?
* What do you need to add?

*Monitoring implementation and outcomes
« Collect and review data
* Share data with staff and parents
» Add data needed for PM implementation

8/6/2018

PW-BOQ Equity Additions

* Family member on the team

« Staff buy-in to culturally responsive practices

*Real opportunities for family input and
participation in decisions

* Bi-directional communication

« Sensitivity to family values and culture in
implementation

*Professional development includes culturally
responsive practices and ways to address
implicit bias

p/
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Early Childhood Program-Wide PS Benchmarks of Quality
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\59 Percent of Indicators in Place
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Think

*What benchmarks are most important to our
program, our issues, or current status?

*Are there sufficient resources for
implementation (e.g., enough and stable
personnel, training, coaching)?

*Is this a training issue? Are there gaps in
professional development?

* Are implementation issues due to lack of
communication with teachers, other
practitioners, support staff, administrators,
families?

p./
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Act

*Include an action plan goal and steps for
increasing or redistributing resources. Prioritize
areas that are most critical for implementation.

*Survey staff and families to assess continued
buy-in.
«ldentify issues that might affect implementation.

*Review and revise the professional
development plan to ensure all staff are being
trained in Pyramid Model and culturally
responsive practices.

* Add other training as needed.

p/
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Behavior Incident Reporting
System (BIRS)
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What is the BIRS 2.0?

*The Behavior Incident Report System (BIRS)
collects and analyzes behavior incidents in
early childhood settings — similar to tracking of
Office Discipline Referrals

«Initially developed in 2010 (TACSEI); revised by
the Pyramid Equity Project
*NCPMI BIRS Materials
« Excel spreadsheet (requires MS Excel 2010 or
newer)
« Data entry guide
« On-line teacher training

« Will be available on www.challengingbehavior.org,
October 2018

L 7]F

Behavior Incident Report (BIR)

»Form for recording serious behavior incidents and
child demographics

°G
te

* Analyze across children, across teachers,
individual children, identify potential issues of
disproportionality.

L 7]F
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Tracking Behavior Incidents

*Behaviors _ «Motivations
- Physical aggression, * Obtain item, obtain
Tantrums, attention, avoid activity,
Inconsolable crying, avoid sensory, etc.
non-compliance, etc.

»Responses
* Activities * Verbal reminder, move
. ; ; in group, provide
CentErs, circle, diaper, comfort, remove from
snack, nap, etc. area, physical guidance,
etc.

L 7]F

BIR Analytic Elements

Behavior incident e Program * Type of Problem

frequency e Classroom Behavior
e Child o Activity
e Others involved
e Possible motivation
* Strategy/Response
e Administrative
follow-up
Disproportionality ¢ BIR Composition * Race/Ethnicity
e BIRRisk e Gender
* Risk Ratio e |EP status
e DLL
i y/7 f—
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Tracking Administrative Actions

* Expulsion/Dismissal

«In School Suspension
« Temporary removal from classroom
« Time in different classroom or adult outside the
classroom
» Short Term Suspension
« Sent home for remainder of day -Child is sent home
for some part of the school day.
» Suspension
« Sent home for one or more days - Child is sent home
gnd not allowed to return to school for one or more
ays.

Lncam IIF

Lncam IIF

Common Metrics — See Handout

*Risk (“Risk Index”)
* % of children in a racial/ethnic group who have at least one
BIR

*Risk Ratio
+ Risk of one group vs. risk of another group
+ Best single measure to summarize a group’s risk
« Composition
* 9% of children who received BIRs who belong to a specific
racial/ethnic group

*BIR Composition
« 9% of BIRs generated by a specific racial/ethnic group
+ Impacted by children who receive multiple BIRs

Process

Teachers Trained

- Teachers receive online training on how and
when to use a BIR form for a behavior incident

Complete BIR Form

- Completed by the classroom teacher or staff
member following a behavior incident that is not

developmentally normative or is a cause for a
concern

Forms provided to data entry staff

- BIR Form is provided to a designated
person on staff who enters data into the
spreadsheet

e IIF

Let’s Take a Look

Total # of BIRs to date: 722 Total # of Children w/ BIRs to date: 39

Problem Behaviors

e IIF
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Strategies/Responses
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Administrative Follow Up
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# of Children w/ | Average # of BIRs | % Enrolled w/
# of BIR: % of Total BIRs
©ofBIRs ofTotal BIRs perChildw/aBIR|  aBIR
August 0 0
28 3.9% 10 2.8 4.37%
October 103 14.3% 14 7.4 5.96%
November 53 7.3% 13 4.1 5.58%
December | 38 5.3% 1 35 4.72%
January 54 7.5% 13 4.2 5.51%
February 78 10.8% 10 7.8 4.24%
March 81 11.2% 10 81 4.24%
April 102 14.1% 7 14.6 2.97%
May 148 20.5% 3 49.3 1.27%
June 37 5.1% 3 12.3 1.30%
July 0 [}
TOTAL 722
L
7 F
INCIDENT ALERTS
Check Race/Ethnicity Equity Profile!
Check Gender Equity Profile
Check DLL Status Profile!
IN-SCHOOL SUSPENSION ALERTS
Check Race/Ethnicits !
Check IEP Status 1SS Equity Profile!
DISMISSAL ALERTS
Zncam
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Sack tosummary
Gulding Queston 1: Are cutcomes equitable
foralgroups?
childComposition | BIRRatio
Numberof
Number of Childrenin [Total Number| Group's The % of Children
i GroupWho | of BiRsfrom | Percentet | with BiRswho | B8R Rateforgroup
atthe School | Recelveda |  Group | Enollment | betong toatarget
BIR group; REDcells | for all other Children;
103 equal
dsproportinaity
P o 0 o oon )
Asian] 19 o o sox o0% 000
Amerl s 1 £y 2 26 20
5 ) 353 S Tao% 051
o 0 o oox 006 /A
Two or more races] 16 1 = o 260 04
white] 61 7 776 o 1r.9% 10
Totals 238 e} 7 w0
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Equity Alert BIR

« Of the 39 children who received at least one BIR, 76.9%
are Hispanic/Latino; this group comprises 56.7% of the
total child enrollment.

« Children identified as Hispanic/Latino receive an average
of 2.91 BIRs per child.

« Hispanic/Latino children are 2.54 times more likely to have
at least one BIR than all other children.

» Of the 722 BIRs generated, 54.4% were attributed to
Hispanic/Latino children.

« Of the 135 Hispanic/Latino children, 22.2% have at least
one BIR.

Lncam IIF
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[Total # of Incidents Month
[Classroom ID - (blank)  Sep-17 Oct-17 Nov-17 Dec-17 Jan-18 Feb-18 Mar-18 Apr-18 May-18 Jun-18 Grand Total|

blank)
X9 3 E
lsx7 6 3 1 1 4 14w 13 69
8x4 1 3 2 3 9
8X6 5 2 1 5 13
8XS5 3 10 5 9 2 2 31
exs 1 1
HG02-17 1 1 12
HG01-17 5 1 9
HGO01-12 1 35 6 8 63 27 12 152
HG02-12 1 51 33 21 23 3 10 142
8x2 1 1 2 2 9
HGO1-FMJ 1 1
HGX3-12X 1 4 4 2 13
j8x10 4 4
X1 2 4 30 87 108 24 259
8X3 2 3 2 7
[Grand Total 28 103 53 38 54 78 81 102 148 37 72%

e IIF

Total # of Incidents Month ~

Child ID
120930
123144
123086
123726
123028
123455
122671
120751
124201
123842
123673
123672
123935
122656
123315
122640
122908
123878
124276
119523
122815
124083
123284
123165
123480
123759
Grand Total
NCPMI

™ Sep-17  Oct-17 Nov-17Dec-17 Jan-18 Feb-18 Mar-18 Apr-18 May-18Jun-18 Grand Total
2 3 2 1

3 1 4
2 5
1
9
4 1 1
1
1 1
32
1 3B 2 9 20 14 1
1 6 1
7 9 3
5 3
1 1
3 2 1
3 4 3 2 1
1
1
4 5 39 26
2 4 30
4 1
2 2
2 1
1
3 2
1

1

5

3
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Month Y child 1D Y Race Y
| Apr-18 ] - | 119523 ] -+ | Black or African Americ... |
Dec-17 ) | 120751 " | Hispanic/Latino )
Feb-18 ) | 120930 | | Two or more races )
Jan-18 )" | 122640 | | White )
Jun-18 ) | 122656 |
Mar-18 ) | 122671 |
May-18 ) | 122815 |
Nov-17 ] . | 122008 ] .
Gender IEP. * DLL * Problem Behavior hd
Female [No || |[ow || | [ Breaking/Destroyin... | ~
WMale [ ves || Non-bL || | [ pisruption/Tantrums |

Hurting self s
Physical aggression -

8/6/2018
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Individual Child/Individual Classroom
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Individual Childindividual Classroom

Total # of Incidents by Strategy/Respanse
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Individual Child/inciividual Classroon

Total # of Incidents by Activity

||
|
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Let’s Look at Some Data

*Your table is going to complete this activity
as if you are a program leadership team:
« Assign a facilitator
« Assign a reporter
At your table, review the scenario and
data
«Discuss the data and respond to the
questions

L ncemi
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Teaching Pyramid Observation Tool

pave. Y

Teaching Pyramid
Observation Tool (TPOT)

*Observation- and interview-
informed, judgment-based rating
scale

*Developed to assess teachers’
implementation of universal and
targeted Pyramid Model
practices and teachers’ capacity
to implement tertiary practices

alPUT
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Pyramid Model Practices

. Red Flaas
TPOT Designed to Measure . Praciices Vei o
15 1o directed activities
Lo - 16
Observation items Interview items g
1. Schedules, routines, and activities 12. Inter_v?mi:)nﬁ flclzr ch_ildr%n k\:vi'(h e ]
L S uring group activitios, o
2. Transitions betWeen activities 13 zeorr?;]se(e:t?n c V;I:nfg:':glese avior 19| Teach N": al: not prep. les before the children arrive at the activity]
3. Supportive conversations 14‘ s i gf lies i . 30 rfh.l.;,... are reprimanded for engaging in disruptive or problem behavior
: upporting families in using {frequent use of “no,” *stop,” “don't") )
4. Prorr_m_tmg gnga_gemem Pyramid Model practices 2] o are th with an g negative « = that will
5. Providing directions oc disruptive or problem behavior persists
. . or admanivhes children for eapresting their emotions
6. Collaborative teaming . Observation of Challenging g i T B - r B I
7. Teaching behavior expectations Behavior 14| Teacher rarely encourages interactions between children during play or
8. Teaching social skills and emotional 32. Strategies for responding to :::f::.l wos directions 1o all children in the same way without giving
competencies challenging behavior 23| additional help to children who need more support
26| Teacher tells chibdren mostly what ngt to do rather than what to do
Observation and interview items 27| Learning centers do not have clear boundaries
9. Teaching friendship skills 28| There are large, wide open spaces in the classroom where children can run
. . 3o Teacher reports asking for th al of children with perssstent challenging
10. g%?)(t:iholgg children to express i ram B
s that are focused on the challenges
11. Teaching problem-solving 0| presented by famikies and their lack of interest in being invohved _
acher restrains a child when engaging in challenging behavior or sechudes
ild in an area separate from where the child can e

)
Zncam IIF

Look
svmino: vraner Think
bl B B | | |
- “What are teacher strengths?
- “What are areas that are lower
- =Are there red flags?
= ) “What other data might inform a decision?

% i

. )
Zncam IIF Zncem IIF
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Act

Provide feedback to teacher on red flags, and
identify professional development opportunities

Develop action plan and provide coaching
Training on teaching social and emotional skills
Provide materials for implementation

Align curriculum with Pyramid Model
implementation

Behavior support for target children

L
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Additional Analyses

» Teachers below/at/above fidelity
«Common red flags

«Item and indicator analysis
« Individual teacher
« Across teachers

L
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Act

* Programmatic efforts to communicate
importance and expectations that teachers will
implement Pyramid practices

Provision of materials for implementation

« Targeted professional development activities to
strengthen common areas of need

« Curricular changes to align curriculum with
Pyramid Model implementation

*Provide teachers with a process for requesting
and receiving classroom implementation ideas

L
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Think

*What might contribute to common low scores?

*Has the program established the expectation
that practices should be implemented?

Do teachers lack materials for
implementation?

*Do teachers lack training in the practice?

*Does the curriculum being used support the
practice?

«|s the culture of the program to not implement
the practice?

L Nerml
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Coaching Log
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Practice-Based Coaching* FRAMEWORK

Pyramid
Model

Practices

*Adapted from the National Center for Quality Teaching and Learning, 2012

Coach Log Analytic Elements

http:// ohs.act.hh: g jing.htm!
Lncemi
sof ujr:aulm MES) o
TeacherlD CEEGE ey HEED T DEEEEED o Ch i
Complted Focused ! .
Cydes Focused " Duntion Duration
N Observations
4 Obsenatons

m 2 1 50% 8 a5 2 20
T1I0 2 2 100% 85 25 4 85
m 2 2 100% 8 a5 4 35
m 2 2 100% 8 25 25 35
3 2 2 100% 8 25 a7 35
T4 2 2 100% 8 25 4 85
s 2 2 100% 8 a5 4 35
Ti6 2 2 100% 8 Qs 4 35
mw 2 2 100% 8 a5 a7 35
8 2 2 100% 8 25 4 85
9 2 1 50% 45 450 4 35
n 2 1 50% 8 a5 25 5.0
0 1 1 100% 45 450 5 250
n 3 2 % 105 50 g as
T4 1 1 100% 45 &0 5 50
TS 3 2 67% 3] P 52 173
T6 3 3 100% 125 a7 62 07
w 2 1 s 105 25 )
i 2 2 100% 8 25 47 35
I 2 2 100% 8 a5 a7 35

e

Program Summary

Coaching Delivery

% Cycles | Average Average Total # Total # % Goals
completed | Observation | Debriefing | Goals Goals Completed
time duration

Completed

65/73 89% 39.1 26.9 79 30 25%

e

*  Number of Coaching Cycles + Total Cycles + Average number of
+  Number of Complete Coaching * % of Completed Cycles completed cycles across
Cycles + Total Action Plan Goals teachers
+  Number of Action Plan Goals + % of Completed Action Plan +  Average number of action
Attempted Goals plan goals across teachers
+  Number of Action Plan Goals + Observation strategies across + Average % completed action
Completed teachers plan goals
+ % of Action Plan Goals + Debriefing strategies across + Total time for observation
Completed teachers sessions
+ Observation strategies + Average duration of + Total time for debriefing
+ Debriefing strategies observation sessions sessions
+ Duration of observation sessions  +  Average duration of + Average duration of
+ Duration of debriefing sessions debriefing sessions observation sessions
+ Average duration of
debriefing sessions
Lneem
ton Plan Geals Complerad
e
s
a
Lneem
Il Coachiing Cycles for All Coaches
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for ANl Coaches
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Think

*What strategies are being used during
observations/debriefing?

*What strategies are not being used?

p./
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Act

*Address issues of differences between
coaches.

*Address issues related to time not meeting
expected durations.

* Address issues related to individual teachers
and time in observation or debriefing sessions.

*Do coaches need additional support, tools,
training for using other strategies?

8/6/2018

Think

«|s the delivery of coaching cycles by coaches
meeting the expected target?

« Are all teachers receiving the targeted number
of coaching cycles?

« Are the average durations of coaching
observation and debriefing meetings
appropriate?

* Are their difference between teachers in
duration of coaching observation and debriefing
that are a concern?

p/
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Act

* Address concerns about coaches not meeting
expected coaching cycle delivery targets.

* Address concerns about teachers not receiving
the targeted number of cycles or difference
between teachers in how many cycles were
delivered.

» Address concerns about duration or frequency
of coaching.

*Develop plan for expanding coaching reach

p/
Zncem IIF
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State Data Use: Table Discussion

In your table group, select a facilitator and
recorder/reporter (to write down questions and report
out)

1. ldentify the evaluation questions related to
Pyramid implementation for social emotional
outcomes and reducing inappropriate discipline
practices that are relevant for the state.

2. ldentify the program level data (from BIRS TPO,
Coach Log, BoQ) that might be used to address
those questions

3. Be prepared to share back

L Nerml
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Addressing Equity Issues

Nofianol Cantar for
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Identify the Issue — Data Sources

« System:

» Program-wide Benchmarks of Quality
* Classroom

- TPOT

+ PM Equity Coaching Guide
« Child

* Behavior Incident Report (BIR)

e IIF

Classroom Issue

Coach
Equity
Guide

e IIF

8/6/2018

Potential Equity Issue

*What is the issue?

*Do your data indicate a potential issue across
the program, in a small number of classrooms,
or is this an individual issue?

Lncem IIF

System Issue

Coach
Equity
PW-BOQ Guide

BIR TPOT

Lncem IIF

Data Decision Guides

*BIR Equity Data Review

*PW-BOQ L-T-A (Look-Think-Act)

*EC-BOQ Cultural Responsiveness Companion
*Pyramid Model Equity Coaching Guide

Lncem IIF
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PW-BOQ Equity Additions

*Family member on the team

*Real opportunities for family input and
participation in decisions

« Bi-directional communication

« Sensitivity to family values and culture in
implementation

* Professional development includes culturally
responsive practices and ways to address

8/6/2018

PW-BOQ Data

Zneam
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implicit bias
B y/7 A
PW-BOQ LTA
*Look at benchmarks related to culturally
responsive practices (11 benchmarks).
*Look at family engagement benchmarks
B y/7 A

Act

« Prioritize culturally responsive benchmarks for
action.

» Review data from other sources to identify whether
the issue is systemic.

»Use the EC-BOQ Cultural Responsiveness
Companion to identify resources addressing
systems issues.

« Gather classroom data from TPOT and PM Equity
Coaching Guide

Zncam
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Think
* Are culturally responsive benchmarks in place?

* Are culturally responsive benchmarks in place in all
classrooms and admin areas?

* Are there other data (e.g., BIR, TPOT, family or
staff survey) that indicate systemic equity issues?

«Is there a plan to address issues that are not
systemic?

Zneam
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*The PM Equity
Coaching Guide is a i Bl i
resOUrce for ClasSro0M  Coaning cuide " :
coaches. -

» Not an additional
fidelity of
implementation
measure

«Is part of collaborative
practice-based
coaching process

By 2ff22:0

Zneam
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«Used by the classroom coach:
« After assessing classroom practices with TPOT
« After establishing a strong collaborative coaching partnership
« After coach has conducted several observations
« As part of data related to classroom practices
* BIR summaries
« Direct observations
« Classroom products and records
« Other data related to classroom practices (e.g., ECERS, CLASS)

8/6/2018
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When to use the Guide

*BIR Equity Alert
*TPOT indicates few family connections
 Classroom observations

* Other classroom assessments (e.g., ECERS,
CLASS)

p/
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PM Equity Coaching Guide

« Step 1: Reflection questions to identify
concerns related to culturally responsive
practices and implicit bias.

Step 2: Review all sources of data and define a
problem statement.

» Step 3: Resources

« Step 4: Question starters and helpful hints for a
reflection and feedback session
(www.challengingbehavior.org)

p./
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4-Step Process

*Step 1
« Use reflection questions to identify concerns related to
culturally responsive practices and implicit bias (18

questions)
Schedules, routines, and activities Individualized Social skills instruction
Transition Adult Interactions

Positive Feedback Family Engagement

Teachers engagement with children Practical strategies compatible with
home and classroom

Positive directions Strategies for challenging behavior

p/
Zncem IIF

‘Question Reflections
1. Do leaming centers and activities include materials, songs, visuals that arc aligned with [ Yes; no concerns.
the cultures and interests of children in the dassroom?

O No; my concerns:
The tedcher collaborases with fmilies o locate culturaly relevant musical instruments for

children b use during weckly music lessons. Teacher asks fomifies to share songs that reffect

Sfamily culeural backgrounds and or family bistory Sangs learned in the weekly masic lessons

are added 5o the song bank as part of the daily circle roucine.

Onn a monshly busis the teacher inventorics the clasnoons ta ensure materials available align

with the caltures represented by all children in the clasiroom. If necded, the teacher might

add mterials (e.g., relevans childrens ls the book area, Levarat 2oy food

items 1o the kitchen area, or new dress up clothes to the imaginative play area).

2. Docs the schedule include activitics where children work collectively or cooperatively? [ Yes; no concerns.
Teacher intentionally plans ongoing collabordtive play activities as pars of small grosp O No; mmy concerns:
rosasions. Childven are given specific group tasks in the activity such as working collectivity
t0 build a block castle or working in pairs to create paremer pornaics.

Daily schedule may include gross motor activities tha focues on team building and
cooperative play including games such as rlay naces, parachute, and barn bag tass

p./
Zncam IIF

*Step 2

« Prioritize concerns to address

« Examine additional sources of data that might help
understand concern

« Engage in reflection about whether this is an equity or
implicit bias concern

« Identify culturally responsive practices that might
address the concern

p/
Zncem IIF
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Step 3

« |dentify resources

*May deepen coach’s understanding of the
practice

 Share with classroom teacher as part of action
planning

p./
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1. Do lcarning centers and activities include materials, songs, visuals that are aligned with the cultures and interests of
childeen in the classroom?

2. Docs the schedule include activitics where children work collectively or iveh

3. Dos the posted schedule, expectations, and rulcs use the childrer's home language?

4. Do teachers use multiple cxamples, visuals, and cultural experiences to teach behavior expectations in a manner that relates
toall children?

Resources for coaching:
= “This in-service shows how schedules and routines help to promote children’s learning,

hittp: Tk ] hedules routines
« Managing The Classroom: Design Environments and Use Matcrials to Support Leaming, hitps/cckcohsacithsgon/
fees/defaul s/ ss/managing: he-Ciassroonymanaging-dasstoom-ieache tips-dLodf
» Stratcgics For Supporting Al Dual Language Learncrs.
hittp 1k i -sysremy/cultural|
« Supporting Dusal Language Learmers and Their Familics
it/ wwwna rg/ycifiles/ve/file) Languages_Margruder_0313_Opdf

* Reading your way to a culturally responsive chassroom, Includes ideas for pareats.
http/ s responsive-dlassroom
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Step 4

* Reflection and Feedback Session
» General classroom conversation starters (e.g., describe
what happened when you)
« Specific questions and statements related to the issue
* Show me practices in your classroom that are
culturally responsive. I'd like to hear more about what
you do.
» What have you heard today that has made you
think?
« Tips for working through resistance

+ (wwwchallengingbehavior.org)
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EC-BOQ Cultural Responsiveness
Companion

*Resource for teams

*Action planning resource specifically
addressing values related to equity and cultural
responsiveness

« (E. Kinavey Wennerstrom, S. Stegenga, R. Allen, K. McIntosh, J. L. Smith, 2017)
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EC-BOQ Item

1. Team has broad representation that includes at a minimum a teacher, administrator, a member
wha will provide coaching to teachers, a member with expertise in behavior support and a family
member. Other team members might include a teaching assistant, related service specialists, a

y member, and other program personnel.
Elements/:

» The team represents the culture and diversity of the program and the larger community.

® The team includes the family voice in a manner that represents the diverse needs of program
families and the ity (.g., include family member on team or family subcommittee)

Culturally Respensive Parent Invelvement, Sabrina Hope King

(btip://www .pacer.ore/mpe/pdfCuliurallyResponsivePLpdf

Benefits of family engagement and shared decision making (hutps:/'www.naeyc org/principles-
effective-family-engagement)

Description of teaming: NCCREST Collaborative Leadership Teams

(hiip://ea.nij ore/docs FINAL PRODUCTS/TeamingCarousel/Collaborativel

Teamsl FacMan pdf
Recognizing Bias and Promoting Equity in Early Childhood Settings (SAMHSA Video):
https:/'www.youtube.com/watch?v=PJs1aBvDZ Ao&list=PLBXpZMI zqfSphRakIQKvaNZmKtaB

OB25&index=5
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